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Course Description 

Join us for a dynamic 3.5-hour intermediate session designed for professionals seeking to deepen their 

understanding of the Wechsler® Adult Intelligence Scale, Fifth Edition (WAIS-5). This interactive training 

introduces new score options available, as well as how to select appropriate ancillary index measures. Through 

practical case studies, you'll learn to interpret standardized scores, uncover individual strengths and 

weaknesses, and explore potential intervention strategies.  

 

Learner Outcomes 

After completing this learning track, the participants will be able to: 

1. Differentiate primary, ancillary, and expanded index scores 

2. Choose an appropriate ancillary or expanded index score based on client profiles  

3. Interpret WAIS-5 results to inform intervention planning 

 

Time-ordered Agenda 
 

60 minutes Differentiate primary, ancillary, and expanded index scores  

60 minutes Choose an appropriate ancillary or expanded index score based on client profiles  

90 minutes 
Interpret WAIS-5 results to inform intervention planning  

 

 

About the Presenter 

Dr. Kelly Lee is a licensed psychologist in Texas and clinical faculty member at Texas A&M University. She graduated with her 

doctorate in counseling psychology at the University of Houston in 2016 and her research and clinical interests are in 

psychoeducational assessment and assessment supervision. 
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Qualified Professional Enrollment | $113.50 per person 

Attendees need to meet our Level C qualification. Attendees who are not seeking continuing education credit may receive a 

certificate of attendance. 

 

Attendance Requirements 

Pearson maintains responsibility for this program and its content. Full attendance is required to receive a 

Continuing Education certificate—partial credit is not awarded. No credit will be given to participants who are 

more than 10 minutes late at the beginning of the session or leave early. 

 

CE Contact Information 

NCS Pearson, Inc.  

927 E Sonterra Blvd., Suite 119 

San Antonio, TX 78258 

ClinicalTraining@Pearson.com 

 

Accommodation Requests 

Pearson will make accommodations in accordance with the Americans with Disabilities Act (ADA). If you 

require specific accommodations because of a disability, please email ClinicalTraining@Pearson.com at least  

five (5) calendar days before the session date so that appropriate arrangements may be made. 

 

Complaint Resolution 

If a registrant feels that a session was unsatisfactory for any reason, please email 

ClinicalTraining@Pearson.com 

 

About Pearson 

Pearson is the foremost provider of assessments for psychologists and other mental health professionals. Our 

reliable, well-validated tools assess child and adult personality, behavior, neuropsychology, ability/intelligence, 

speech and language, development, sensory, motor, vocations, and biopsychosocial issues, leading to better 

insights and successful outcomes. 
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