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Screening Test
Case Studies

The section that follows presents the case studies of 5 children with
different response patterns on Part | and different levels of language
ability on Part Il of the Diagnostic Evaluation of Language Variation
(DELV)-Screening Test. Each case is discussed briefly, and clinical
recommendations are made based on the results obtained on the
DELV-Screening Test combined with other known information.
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Avery

6 years, 5 months

Reason for Testing: Avery was
previously diagnosed with, and is currently
receiving services for, a mild-to-moderate
articulation disorder. Academically, he
is not progressing as rapidly as his peers
despite classroom intervention, and his
teacher requested a language screening.
Because Avery lives in a community where
several varieties of American English (e.g.,
African-American  English, Mainstream
American English) are spoken, the DELV-
Screening test is considered the most
appropriate screening instrument to
determine language status.

Background Information: Background
information was collected from conversations with Avery’s parents and teacher.

Family: Avery is a 6 year, 5 month old African-American male. Since birth Avery has lived in a working-
class African-American community in a large urban area.

Health and Development: Avery’s mother reported that she experienced a normal pregnancy and
delivery with Avery. He weighed 7 pounds, 8 ounces at birth. Avery said his first words and took his first
steps at 12 months of age.

School: Avery attended a full-day Head Start program when he was 4 years old, and has been enrolled
in the neighborhood public school since he turned 5 years old.

Standardized Assessment Results: Avery’s speech and language skills were screened using the DELV-
Screening Test on May 21, 2007.

Part I: Language Variation Status

Avery’s responses on Part | of the DELV-Screening Test, on the whole, corresponded with the column
A (Variation From Mainstream American English) responses, although he did have several column B
(Mainstream American English) responses. Avery’s ten column A responses and four column B responses
placed him above the column A criteria and below the column B criteria for his age. Scoring above the
criteriain column A (i.e., Column A = +) placed him in the Strong Variation From MAE category.

Clinician’s Note: Avery’s articulation disorder is evidenced on several of his productions on the Phonology Items.
He produced "tee” for “teeth” (Item 1) and “bweave” for “breathe” (Item 4). Although it was not necessary for the
examiner to note the production of “w” for ’r"in the target word “breathe,” doing so provides additional information
about Avery’s articulation skills.

Part lI: Diagnostic Risk Status
Avery had only two 2+ errors on the Non-Word Repetition Items on Part Il of the screening test. Avery’s
Diagnostic Error score of 2 placed him in the Lowest Risk for Language Disorder category.

Permission is hereby granted to reproduce this publication in its entirety as printed, with the copyright notice, for clinical use only but not for distribution or resale.

Copyright © 2008 by Pearson Education, Inc. or its affiliate(s). All rights reserved.



SESTUDY 1. Ave

Hepetitien Rule Repeat the item once if the child doss not respond or if the <hild
requests it If the child does not respond after repetition of the item clcle NE for
o Response” and procesd o the next item.

Materials Stimulus Bock: see Examine’s Manual for complets administration and
soa(lng directions.

Inteo s When you intreduce the test to the child, say: Mest people think
that ulkmg |sf||l| Today I'm going to gine you a test about taIEmg that hes been mads
for children just like you. Lots of the pioturss I'm going to show you and stories I'm
going to il you ars abeut children or peopls just likes you. Serme of the test is for older
ohildren and may be hard for you. Some of the test is for younger children and may b=
wasy for you, Sometimes Il say things that are funny or hard to understand, but mest
of the time you'll be able to figurs out the answer becauss it's easy. When we finish
thiz test tall me how you liked it. Lat's Beagin!

Item
Podnt £ each pictute and say:

. 1 s her brushing her tesih.
| === a bird taking a bath.

set of |
ummn A, B, o . Circle the answer that coresponds with the verb form the child
uses. IF the child responds with ancther verb, look at the criteria in the green bar or
sez Appendix A to detarmine whers the response bedongs. Cakulate the subtotals by
adding the mumber of resporses in columns A and B only.

Feial Ttems I Say: Now I'm geing to show you some mers picturss and tell you
something about sach one. | want you to look at the picturss and finish what | say

Item
Ard Person Singular Have Has. Respsnse includes the verds

6. (Paint to the litile Kites.) | see little kites. Point o the big kite) | see o big kite.
{Paint to the baye) The boys have little kites, (Point to the girl ) bat the gid . ..

T.iPaint to the dogs’ tails ) | see short tails. (Point oo the cat’s tail ) | see a long tail.
iPainit to the dogs) The dags have short tails, (Point to the cat.) but the cat . . .

Part I Language Variation Status

3. | me= a smooth tahle.
4. | se= that fish breathe under water.
5. 1ee a gift near the baby.
subtitals for [tems
Reco Soorimg: The werb or verb fom being assessed iz listed in the gresn bar
above e lns ac are the criteria for deciding if a response belongs in col-

Recon Circle the word that matches the childs production of the
rarget word) 5&: phoneme (Indicatsd in green r\g-ej. Vg the *Other” column to
record any production not listed in columns A or B. Calculate the subtotals by
acing the numbser of respanses in columns A and B only.

Partial Resp Hule: See Examines’s Manual

Tirial Item A: Turn te the page in the Stimulus Bock marked Part 1 Language
Varlation Status. Say: I'm going to show you some pictures and tell you whut I LN
Then | want you to say exsctly what | said. Let's try one. Turn to the pa;
Part I—Trial Ttern & and Teems 1-5. Pednt to the pictare In the upper le hard corner
or the page and say: | see a man. Ii the child imittes vour sentence exactly, say:

= do ma mere, 1E a child does not imitate the xn(enoeexacﬂv sayt Let's
lrg thul again. Say y. | se= o man. You say it. Frice o the bt sesslon review
the Examiner’s M '|I|I.I.I| [-a-: Inslrucltlon on what to do if a child doss not imitate vour
sentence. Proceed to Item 1.

A B 0 D
et eeth Other, 788 W
bath Other: NI
Smoo smon Other: MR
(Erearepread breathe Other: MR
glft Other: MR
S T

abeut them. Let’s try one. Tum to Trial Item E in the Stimulus Bock. Direct the
child’s attention by pointing to the pictures as instructed in parentheses. Say the
beldfaoed words and emphesize the smbiomed words. (Point to the b mes hag
{Faint tn the carmts.) | e carrsta. (Paint to the haorses.) The horsos eat hay, (Point
o the rabbit.) but the mbhit . . . (zatfeats carrots), 1F the child completes Trial Ttem B
appropiately by providing a wrb\ turn o the page marked [temn & and continue test-
ing. Prior to the test session review the Examiner’s Manual for instruction on what
to da if a child does not provide a verb or if a child uses a plural subject.

v B { D
have or got has something else  NR
Chavey Hig ites)
oot has NR
@ long tilis)
ol has ME

Ard Person Singular -5, 25, Respoase inchudes o vedn

&, (Point to the sleeping bags) | oo slesping bags. (Point to the bad.) | ses & bad,
{Paint to the boys.) The boys slways sl=ep in sleeping bags, (Point to the girl.)
but the girl shways . ..

w

. {Point to the horses ) | ses homes. (Paint to the bike | s== a bike. (Point o
thi girls.) The gide always ride horsss, (Point to the boy.) but the oy abways . . .

{Paint ta the girls.) The girs always push the wagon, (Faint to the mom )
but the mom always . . .

Ard Person Singular Do/ Thoes. Response inclodes the verb:

12, {Paint to the girl ) This girf likes to swim, (Point to the boy and shake your
head toindicate “no”) but this boy . . .

12, {Paint to the bay.) This boy likes to play basketball, (Point to the girl and
shake your head to indicate *no.”) but this gid . ..

Subtotals for em
Trial Trem O Say: Mow | wart you to answer my questions. Let's try one. Turn oo
Trial Itemn C. iPoint to the picture of the dog standing on it hind legs.) Sav: Look at
the dog. Why is the dog standing on his back leg=T (To get fac<d.) T the child com.
pletes Trial Ttem C appropriately by answering the question, say: Now let's do some

Copula {or Auxiliary) Was, Were. Response inclades a pl

L4, {Point to the dirty <lothes in the basket on the left) Se= the lady with the clothes.
She said the olothes nesded to be washed. S0 she washed them. (Point to the
washed clothes on the clothes line.) Why did she wash these clothes?

L5. {Paint to the picture on the kek.) These girls couldn't get out of bed, and their
mother gave them some medicine. (Point o the pictaee on the ight) Todayg
they ars not sick, (Paint to the platars on the left again.) Why did their mether
give them medivine yestoriay?

Sulrtatals for Itom

Part I Totals for Tvems

10, {Point to the plates.) | ses plates. (Point to the glasses ) | sse dassss. (Point o the
boys.i The boys always wash the plates, (Point to the girl.) bt the girl abanys . . .
1L. {Paint to the wagon.) | see a wagon. (Point to the stooller) | see a stroller.

1 subject plus:

14

without -5, —es  with -5, o5  something else  NR
slezps in bed MNE
ride rides abike NE
. riding a bke
bike to school
waches cupsglasses NE
clean clears washed the glasses
push senoller MR
o does something else  NR
don't Hices b stand N
do not does ot
don't likes to watch HE
do not does not
- s [ = ]

more. Turn to Irem 14 in the Stmulus Book and continue testing. Frior to the test
semsion review the Examiner's Manual for instraction on what to do if a child doss
not appropriately answer the trial question.

was Were something ¢lse  NR
They wers They dirty MNE
It was dirty
They was They were They sick MR
She was sick
The girls wds sick,
[ 2 ] e ]
i B
e T+ ]

Figure 1 Case Study 1: Avery
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SESTUDY 1. Ave

Becording Scoring: The sructaee being assessed is listed in the green bar above
each set of lbems, as are the criterla for deciding If a response belongs in column 4,
E, or C. Circlz the answer that comresponds Mtﬁ the response the child uses Only
thie mast frequently occurning responses are lsted. [Fa child respeonds with some-
thing not listed, look at the criteria in the green bar or see Appendix 4 in the

Examiner’s Manual to determine where the reponse belongs. Calculate the aib- Introduce these itzms by saying: Now | wamt you to answer a few more questions.,
totals by adding the number of responses for columns B, , and D anly.
Item A B ( D
Copula (or Auxiliary) Was. Response imcludes: was ‘::_lmf something else  NR
1. (Paint b5 the sunny day o the tight} | see a sunny doy (Point to the windy day on the m Tt windy. because of the wind MR
left.) | see o windy day. (Point to the pictum: on the right again.) Today it is sunny, and the 5e It is windy: the wind
children hawe their homework, (Point to the ploture on lhe Fleil again.} hln yosterday Blowing, The wird Howing. windy

their hemework bHlew away, Why?

2. {Paink to the warm scup on the right.) | ses warm soup. (Point to the hot seup on the Tit was () hot. It ftoc) hot. hot MR
lefi.} | see hot soup. (Point to the picture on the right again.| Taday the boy is eating his : It is hot. too hot
seup, (Polnt to the picture on the left again,) but yestsmay he cculdn't oot his soup. Why?

3. (Paint to the blond-haired boy oni the right.) Teday this iz at zchool. (Point to the 2 was slck- He =ick. to miaks him f=el betezr MR
same boy inthe pictum on the lefi.) But pesterday he could not get out of bed, and He w: good. He's sick.
his muther gave him some medicire. Why?

both paired -3
EEOUPS elenents

by played with, boy and girl play toys NE
POy m;ball

Wh-luestion. Response includes: something else  NR

4. This by and this gif get new prosents from their grandmother. Here ars the
children playing with their toys, (Pause for 1-2 seconds.) Who played with whae?

he

the balr anid the
aixl with the
LR

5. This girl played different things in different ways. She play=d the druma with her feet and " She played the drum®s, with her hands NER

the piane with her hands. (Pause for 1-2 seconds.) How did the girl play what 7 with her feet and and feet
lane with ber hards. | degm with feet
planc
who the boy  what the boy
Wh-Question. Response tells asked bought something else  NR
& These children wers planring a surprise party for their faworite teacher, Everyons wes geing thie stops lad bologna her NER
ta biing sorne food for the party, but the bay ddn't know what to bring. He asked the woman &b grocery Jadry a sandwich the teacher
at the groos! stors, “What shall | bing rmy tsacher?” The woman told him his teaoherloved the [ad ol AT
bologna, so that's what the boy decided to bring her. (Fause for 1-2 seconds.) o
Who did the boy ask what to bring?
how the girl where the girl
Wh-luestion. Response tells: asked rad something else  NR
7. This littls gidl warted to ride har home, hut she dide't want +2 take b o, cm the phone oo the beach her dad NE
She called her dad on the phens and asked, “Where oan | dde my [ uhm She called her dod, at the beach msked hier dad

Her dad said, “On the beaoh would be & good, safe place.” 3o hers she is ridin % the bzach
safsly on the beach. {Pause for 1-2 seconds.) How did the girl ask whers to dde? =

Anxiliary {or Copula) Was. Respoase imclhudes: was ‘::_"“u_:;ﬁ; something else  NRE

B (Polnt to the picture oo the rghi) Today the oun s ahining very bightly. (Foint 1o I¥'s raining ralnedfraining MR
the plcturs on the lzft) But y"!srn‘u}'t ig by had hiz umbrsla open becauss

& (Point to the picture on the right.) Today thess girtls are playing curtsids. (Polnt o It swrmrrasg no It mowing snowedisnowing HE
the plctars on the left) But yostorday tlrn]rhadto stay in the heuse bocauss . my t's sowing

Possessive Pronoun. Response inchudes: something else  NR

10, (Pairt to the bov) He has o kite, (Point to the flrl .} $he has a ball. (Peint to the
kire.j The kite is his. (Paint to the ball.j The ball .

11. (Palnt o the boy on the left.) He has a cookie. (Palnt to the boy and giil.) They have
pepearn. (Paint to the cockie. ) The oookiz is his (Point to the popoorn.) The popeomiis. . .

hierfshiefhimithie girls MR

thems/shes{himsiboth

hiz and hers

Sulbtotals for Items 1-11 | o o | L=3 |
Put a slach mark () th(ough all scunds that are repeated in and move it away from you and the child. Say: Now I'm going to say some fnny words
ertor and add any additional sounds the child produces. Put a check mark in the col-  ihat you've probabiy never heard before. After i say each funny werd, | wani you to say it
umn that correspends to the number of ermors a child makes. Cakulate the subtotals — just like | did, Let's try one. Say &" (Sounds like “poedle,” but sy It with even
by adding the numbsr of respenses in columns © and D only. Practice non-word stress on both syllables)y, IF the c}'\’lld imirates all phonemes exactly, say: Good! Let's do
pronunclations befors you adminlster this section. (See Examinar’s Manual ) morne mors, Procesd to Teem 12, Prior to the test session review the Examiners Manual
Trial ltemm A: There are no picture stimull for [tems 12-17. Close the Stimulus Book 12 Inetruction on what to do if a child does not imitate all phonemes exactly.
A B i 1]
Non-Word Repetition 0-1 Errors N/A 2+ Errors NE
Saw:
12, Mon-Word Target: o N
Vawelesame ot e goyfawm N/A NE
13, Man-Ward  Target: LT T N
Vowels same as: dol—lhlgb—fame dah figh bame H/A MR
14. Mon-Word Target: kighgeebowfoup i
Varwels same s high-tee-cow-soup kigh g eelf ow Fougs N/A NE
15, Mor-Word  Target: daykighe bk "
Vawels same as: iy ttighcain daykighcholp N/A N
16 Mon-Word Target: kesbowfawp .
Vowrels same ast T WO W T koobow fawp N/A NE
17, Mon-Word Target: Faviavgowchi :
Varmels same as. boyday cow e FoyBay g of o pe N/A NE
B ( D
- Part 1 Totals for Ttems 1-17 [0 X2=0 | 2 [ o ]

anual for non-waord
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SE STUDY 1 - Avery

IO Part] Language Variation Status I
Step 1 Calculate the child’s degres of language varlation by tansferring the child's column A and B total scores from

page 3 of the Record Farm to the appropriate rows for his or her age In the Criterlon Table below.
Step Ir Compare the child's score to the criterion scone and circle the 4+ ar the -

Criterion Table

Criterion At or Above
Age Column Child's Score i Criteria Below Criteria
R A B + -
B T + -
A E] + -
5 - -
ik 7 + -
@ A /0 8 (O] -
b Pl B + o
2 A 7 + -
3 Q9 + -
A 7 + -
8
B 11 + -
a A 5 + -
] 1z + -
0 A 4 + -
B 12 + -
" A 4 + -
] 13 + -
A 4 + -
12
1] 13 + -
Step T Circle the statement that corresponds to the child'’s scopes.
Results Table: Degree of Variation
Column A -+ v Columns A E-— Column B - +
fat or above criterla) (both columns below critera) {at or above criteria)
@-’a:mion mm—@ Some Variation From MAE Mainstream American English (MAE)
e ——— 1 1 H
e Part Il Diagnostic Risk Status
Step 1 Calculate the sum of columns B, C, and D from page & (the column B score must be multipli=d by 23, This is the child's Disgnostic Breor Score,

ragnistic Error
Sum B+ C+ D oo

2+ [ [2

m o

Step I Find the child's age in the table below, Scan across the row and make an X in the column that corresponds to the childs Diagnostic Ereor Score,

Diagnostic Error Score

o] 1 2 3 5 G 7 g

- T Y N Y

Legend
X Child is at the lowest risk for language discrder.

Child s at a low to medium risk for language disorder.

Child s at a medium to high risk for languige disorder.

- Child s at the highest risk for disorder

Figure 1 Case Study 1: Avery (continued)
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CASE STUDY 1« Avery

| Additional Student Information |

1. Does the child primarly speak with the speech and language pattern of other community members, such as peers or family?
Peers: My@s I:‘ro Famlly Mﬁa I:‘rlo
2. How does the child's homercam teacher parcaive the child's speech and language cattarn?
E’ a. African amerizan English
D b, Appalachian Erglish
D ©. Manstresm Amerkzen English
D d. Southern English

l:‘ . Other (describe)

3. Has the homerooim teacher obserwed other pattemns N spesch and |anguage use beyond the pattern Indicated In question 27

some speech (@rificulation) érvors nofed; Aréry has been
Dezarbe:

receiing services for an a¥ticuldtion aisorder for 3 mopths.

4, How kong has te child INed I this community (.., school, neghborhooa)? __S A < Bivth

MOTES:

Figure 1 Case Study 1: Avery (continued)

Interpretation of the
Standardized Assessment Results

Avery'’s score on Part | (Strong Variation From MAE) is consistent with the teacher’s observation of his
typical speech and language pattern; in addition, the articulation errors noted on the Phonology Items
are also consistent with his previous diagnosis of articulation disorder.

M Impressions and Recommendations

Avery should continue to receive services for his articulation disorder; however, there does not appear
to be a need for further evaluation of his language at this time. In light of teacher concerns, screening to
rule out other problems is recommended.
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Ashante

5years, 11 months

Reason for Testing: Ashante’s teacher is
concerned about her lack of participation
in classroom and small group discussions.
Ashante sometimes seems confused about
what to do, she does not ask questions,
and talks very little with her peers during
learning center time and recess. Because
Ashante lives in a neighborhood where
several varieties of American English
(i.e., African-American English  (AAE),
Spanish Influenced English, Mainstream
American English (MAE) are spoken, the
DELV-Screening Test was chosen as the
most appropriate instrument to determine
language status.

Background Information: Background information was collected from conversations with Ashante’s
parents and teacher.

Family: Ashante is a 5 year, 11 month old African-American female. Since birth she has lived in a
working-class neighborhood in a mid-sized urban area. The racial/ethnic make-up of the neighborhood
is mixed, with African American, Hispanic, and White families.

Health and Development: Ashante’s parents report that she was the product of a normal pregnancy
and delivery. Ashante weighed 7 pounds, 2 ounces at birth. She was a very active toddler but did not say
her first words until 15 months of age.

School: Ashante was cared for at home by her grandmother prior to enrollment in kindergarten.

Standardized Assessment Results: Ashante’s speech and language skills were screened using the
DELV-Screening Test on January 21, 2007.

M Part | Language Variation Status

Ashante’s responses on Part | of the DELV-Screening Test were almost equally divided between column
A and column B. For her age, her totals for columns A and B placed her below the criteria in each column
(i.e., Columns A & B =-) and into the Some Variation From MAE category.

B DELV-Screening Test Part Il Diagnostic Risk Status

On Part Il, Ashante had several column B responses (responses that are more indicative of a language
disorder); one of those was on a Wh-Question Item and two were instances of “is” for “was” Ashante
also had one 2+ error on a Non-Word Repetition Item. Her Diagnostic Error Score of 7 placed her in the
Medium To High Risk for Language Disorder category.
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SE STUDY 2« Ashante

[ 2 2 ]
e Part 1 Language Variation Status
ithom Bule Bepeat the item once if the child does not respond o i€ the child  Becording Scering Cirle the word that matches the childs production of the
. Lkse the “Other” column to

uests it If thie child does mot respond after repettion of the item cicle NE for target word target phoneme (indicated in green ©
Becponse” and procesd to the next item. record any production not listed in columns A or B, Calculate the subtotals by

Makerials: Stimulas Book see Examiner's Manual for complete administation and 293108 the number of regponses in columns A and  only.
scoring dirsctions. P al Re wee Hule: Sz Examirer's Manal

Lo troduc tien: When you introduce the test to the child, say: Mest people think T Item A: Tumn to the page in the Stmulues Book marked Part I Language

that talking is fun. Today I'm geing to give you o test about tnlzi-ngﬂm has been mads  Varlation Status. Say: I'm going to show you seme pictures and tell you what | see.

for children just like you. Lotz of the pictures I'm ?oir\g to shew you and stories I'm Then | want you to say sxactly what | said. Let's try cne. Turn to the page marked
going totnlljyu.l are about children or people just liks you. Scme of the test is for older  Part I—Telal ltem 4 and Irerms 1-5. Point ko the picture in the upper left-hand cormer
children and may be hard for you. Some of the test is for yourger children and may b of the and say | see a man. If the child imitates your sentence exactly, say:
samy for you. Scmetimes Tl say things that are funny or hard to understand, but mest  Good. L dn some more. IF a child dom not imitate the sentence exactly, say: Lot's
of the tims you'll e able to figure cut the anewer becauss it's sasy. When we finish try that again. Say what | say. | 2= a man. You say it. Prior o the tect sesclon revies
this test tnlmn how you i it. Let’s begin! the Examiner’s Manual for instruction on what to do if a child does not imitate your

sentence. Proceed to Ttem 1

Item A B ( D
Point 0 each pictire and sy:

1. 1 see her brushing her ta sth, tesf Other: MR
2.1 see a bird taking o bath. bath Other: MR

3. 1 see a smooth tabls. [ Cither: MR

4.1 e thot fizsh breaths undsr watsr, breave/brade breathe ) Orthier: MR
5. | soe o gift near the beby. gt D) Other: MR
subtotals for ems 1-5 ! | + |
Recerding Scering The verb or verb form being assessed s listed in the green bar  about them. Let's try one. Turn to Trial Ttem B in the Stimulus Book. Direct the

longs incol- child’s attenticn by pointing to the pictures 5 instructsd in parentheses. Say the
beletfaced words and emphasize the itaisized words. (Polnt to the hay | see hay.
{Paint to the carrots,) | se s carrots. (Point to the horsss) The horses sat hay, (Point
o the rabbit.) but the mbbit . . . {eat/eats corrots). If the child completes Tdal Teem B
appropriate y by providing a verk, trn to the page marked Item & and continue test-
ing. Prior to the test session review the Examiner’s Mamual for insteuction on what

above zach s=t of iterms, as are the criteria for deciding if a rsponse
umn A, B, or © Clecle the answer that comresponds with the verb focm the child
uses, If the child responds with another verb, lock at the criteria in the green bar or
sex Appendix A to determine where the response belongs. Cakulate the subtotals by
adding the numbser of responses in columns A and E only.

Teial Ttem I: Say: Now I'm gioing to show you some more pictures and tell you
. ing about sach cre. | want you to hm{"“ ‘the pictures and finish what | say to do if a child dos not provide a verb ot if a child usss a plural sabjscr.
Item A B { D
3rd Person Singular Have,/Has. Respense includes the vers: have or got has something else  NR

big kiteis)

a

&, {Paint to the little kites.) | see little kites. {Point bo the big kite.) | ses a big kite.
(Point to the boys. ) The boys hawe litthe kites, (Foint to the girl) but the gir . ..

7. (Peint ta the dags’ ik} | son short taila, (Point to the cat’s tail.} | soe a long tail. have
N

(Paint ta the dogs.) The dog's have shert tails, (Foint to the cat.) but the cat. . . got has

Fird Person Singular —5, —£5. Response includes a verb: without -5, &5 with -, &5 semething clse  NR
8, (Point to the sleeping bags.) | see sleeping bags. (Point to the bed.) | se= a hed. { desp J sleeps in bed MR
(Foint to the boys.) The boys siways sisep in sissping bags, (Foint to the giri) S—
but the girf always . . .
9. (Petnt to the horses.) | ses homes. (Polnt to the bike.) | sse a bik. (Polnt & rides a blke MR
riding a bike

the girls.) The girfs always rids homes, (Polnt to the boy.) but the Boy always . . .

wshes cups/glasses MR

10. {Point to the plates.) | see plates. (Point to the glasses.) | ses glasses. (Point ta the
cleans washed the glasses

boys.) The boys always wash the plates, (Point to the gid.) but the gin abways . . .

11 (Point to the wagon.) | sse a wagon. (Foint to the strollec) | see a stroller.
{Polnt to the gicls.) The girls always push the wagen, (Point to the mom.)
but the mom always . . .

@ pushes crraller NE
do

3rd Person Singular Do/ Docs. Respoase iaclades the verb does something else  NE

12, (Point to the gicl.) This gid likes to swim, (Point to the boy and shake your don't d likes to stand NE
donot does nat

head to indicate “no.”) but this Bay . . .
i 3 likes to watch NE

13, {Point to the boy) This boy lkes to play beskethall, (Paint va the gicl and dom't
shake your head to indicate o) but this girf . . . donot does nat

s [ =2 ]

sSubtotals for [ten

Trinl Irem O Say: Now | want you to answer my questions. Let's try one. Turn to more. Turn to Ttem 14 in the Stimulus Bock and continue testing, Frior to the test
Trlal Itern . {Peint io the pictare of the dog standing cn its hind legs.j Say: Look st seszion review the Examiners Manual for instructlon on what o do if a child does
the doq: 'n'h]-g is the dog standing on his back legs? (To get food.) If the child com- not appropiately answer the tial question.

pletes Trial Teem C appropriately by answering the question, say: Now let's do some

Copula (or Auxiliary) Was, Were. Response includes a phoral sobject plas was Were something else NR
14. (Point to the dirty clothes in the basket on the left.) Ses the lady with the clothes. w They were They dicty MR
- It was dicty

She said the dlothes nesded to be washed. S0 she wished them. (Point to the
washed clothes on the clothes line.) Why did she wash thess olothes?

15, (Peint to the petare on the left.) Thess gils couldn't get out of bed, and their They were They sick MR
mother gave them some medicine. (Foint to the picture on the right.) Today, She was sick
they ars net siok. (Point to the picture on the L=k again. ) Why did their mather
give them medicine yesterday?

Subiotals for Iems 14-15 | 2 | =] |
A n
L) more  pact 1 Tetals for lems 1-15 | 3 | @ |

Figure 2 Case Study 2: Ashante
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SE STUDY 2 . Ashante

I ——, Part II Diagnostic Risk Status
Recording/Scering: The srochure being assessed Is listed In the green bar above

each set of Items, 2 arz the crivzrla for declding if a responss belongs in column 4, &
B, ar . Clrcle the answer that corresponds with the resporse the child uses. Only

the mast frequently cocurring responsss are listed. I a child responds with somie-

thing not listed, kook at the criteria in the green bar or see Appendix 4 In the

I Thi help
t s he or she will sug

i of the us
events happened in lh-\ F

Exarniner’s Manual to determine where the response belongs. Calculate the sl Introduce these lkems by saying: Now | want you to answer a few more questions.
totals by adding the number of responses for columns B, G, and [ enly.
Item A B ( D
Copula (or Auxiliary) Was, Response includes: was uomJ' I::;:Es something else NR
L.iPaint to the sunny d.ly on the “%\h t) | 222 a sunny dax (Peint to the windy day on the It vz windy. It weinicdy. because of the wind MR
lefe) | see o windy day. (Paint to the picture on the right again.) Today it is sunry, ard the The wind was It iz windy. hie wirsd
«whildren haws their hommlk (Poinit to the picture on the l=ft again.) but peeterday Howdng. The wind blowing. windy
their homework Bew away, Why?
2.iPalnt to the wamn soup on the tight.) | =2 warm soup. (Point to the hot soup on the It (toc) hat, hist MR
lefi ) | see hot soup. (Foint to the picture on the right again.) Today the boy is eating his =5 oD was Not. [tis hat. oo hot

saup, (Point to the picturs on the left again,) but yeste day he couldn't =at his soup, Why?

2.(Paint ko the blond-haired boy an the right ) Today this by is ot school, (Point to the w He sick. to mnakee him feel better MR
same boy in the picture on the left.) But pestenday he could not get out of bed, and He wat oo, He's sick.
s mathor gave him same medicing. Why?

‘haoth paired 1-3
Wh-Question. Response includes: : elements something else NR
=
4. This boy and this gid got new presents from their grandmother. Here ars the The bogplayed with b-oy.md gl[l oy towe MR
children plapngwﬂm sir toys. (Pause for 12 secands.) Who playad with what? b bal?and.&-_ f‘ ball
5. This girl played difforent things in different ways. She played the drums with her feet and P with he( hands NR
the piano with her hands. {Pause for 1-2 seconds. ) How did the gid play what? with he( feet and and fect
glano with her hondgd g gl
plano
who the boy  what the boy
Wh-uestion. Response tells asked [rp——— something else  NR
6. These children wers planning & surprise party for their fasorits teacher. Everyons was going the stome lady belogna her MR
to bring some food for the party, but the boy didn't know what to bing. He asked the woman  the grocery lady a sandwich the teacher
at the gracery stars, “What shall | bring my teacher?” The woman tald him his toacher lowed the lady ot the stoee )
balogna, so that's what the boy decided to bing her. (Pause for 1-2 seconds.) Cdn I dring
Whe did the boy ask what te Bring? some batogadt”
how the girl where the girl
Wh-Duestion. Response tells aslkod rod something else  NR
7. This little girl warted to ride her horse, but she didn’t want to take him on the road. on the phone on the beach her dad NE
She called her dad on the phene and .ulwd “Where can | ride my horse safely?” She called her dad. at the beach asked her dad
Her dad said, “On the beach would be & good, safe place.” 5o hers she is ridin “odn I rida Wy kores the beach
safely on the beach. TPause for 1-2 seconds.) How did the girl ask whers to ode? o Pha badohT"
Aunxiliary (or Copula) Was. Response inchides: was ool:'ﬁ:e:.;s something else  NR
8. {Paint to the plcture on the right.) Today the sun is shining very brightly. (Poink to It wars ralning I’ rainin rained/mining MNE
the plcture on the left.) But p-tnr:ﬁyth{l boy had his b open because . . . i ix ptimeng
9. (Polnt to the picture on the right) Taday thess girls are playing cutside. (Point to It was smowing it snowing snowed/snowing ME
the pleture on the left.) But wllurﬁl}-thwhud o stay in the houss beoauss . . . it was celd It's smcrwing
P is SAGKTAG
Possessive Pronoin. Respoase inchudes: his/hers ‘theirs something else  NR
10, (Polnt to the boy.y He has a kits, Paint to the girl) She has a ball, (Point to the @ herishe/himjthe gitts MR
kite.) This kite is his. (Pednt to the ball) The ball i . . .
1L (Point to the boy on the lefi.) He has a cockie. (Point to the boy and gicl.) They have % thermnsishes/hims bath
pepeam. (Point to the cockie. The oschkis is Aiz, (Point to the popcormm. The popeem is . . . o
hiis and hers
L s subitotals for Tems 1-11 | E-] | o | o |
E, and C respanses
Rex "|||||l-\ Sooring: Put a slsh mark (/) through all sounds that are repeated in and move ItmLim you and the child. 3ay: Now I'm going to l!“ some funry words
ermor and add any additional sounds the child produces. Put a check mark in the col- thnpu‘m y never heard before. After [ oy sach funny word, | want you to say it

umn that corresponds to the number of errocs a child makes. Cakoulate the subotals just like | dld Let's try one. Sav m‘gﬂln" (Founds ke “p-oodle." but sy it with even
i

by adding the number of responses in columns C and T only. Practice non-word stress on both syll.:bleu Ii the « imnitates all phonemes exactly, say: Good! Let's do
pronunciatons before vou administer this section. (See Examiner’s Manual.) some mers, Proceed to Item 12, Prior to the test session review the Examiner's Manual
Trial Item A There are ne ploture gtimull for [ems 12-17, Close the Stimulus Book for instmction on what to do if a Chl:d daes ot imitate all Pho"eme’("‘:d:"
A A L )
Non-Waord Repetition -1 Errors N/A 2+ Ervors NR
Say:
12. Mon-Word Target: W
Vol e S oo [ ] e [ ]
13. Mon-Word Target: dahfighbame -
Viowels same 2t d-nc—lhsigl—fnme datrfigh bame o I:l
14. oo Word Taget Kghgesbowfonr ighg by foup A L]
15, Mon-Werd Target: daykighchai
Verwels came a5t day-thgh-coin dayXighchalp WA
16. Mon-Word Target: koohowfawp k oo b oo £ ane N/A
Vowels same as: e —— P )
17. Ron Word Taget: forbargewchipe foybaygowengee [ | NA
Sulrtistals for Mems 12-17
B
Fart [ Totals for Items 1-17 a8 X2=5
* 1 nual for non-wond |
Figure 2 Case Study 2: Ashante (continued)
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SE STUDY 2 . Ashante

P H H P ——
Part 1 Language Variation Status
L o
tep 1 culate the child's degree of lan warlation by transferring the child's column A and B total scomes from
Steg Calculate the child: f language by transerring the child's column A and B total fr
page 2 of the Eecord Form to the appropriate rows for his or her age in the Criterion Table below.
Step Compare the child’s score to the criterion score and <iicle the + o the -,
Criterion Table
Criterion At or Above
"
Age Columm Child’s Score Score Criterla Below Criteria
4 A
B 7
€ : 2 9 S
B e 7 [@]
& v B
B B
B 4 7
i B B
a 4 7
B 11
2 L 5
B 12
10 _ *
B 12
1 _ *
B 13
12 _ *
B 13
Step & Clrcle the statement that corresponds to the child's scomes,
Results Table: Degree of Variation
Column A = + Columns A & b= — ra Column B = +
{at or above criteria) iboth columns below crivera) fat or abowe criteral
Strong Variation From hAE Some Variation m@ Mainstream American English (MAE)
[ 3 3 3
[ ~~»:EF-. Part II Diagnostic Risk Status

Step 1 Caleulate the sum of columns B, C, and D from page § (the column Boscore must be multpli=d by 23 This &5 the child’s Dizsgrcetic Error Score.

Driagiast i Error
Sum B+ C+ D SLire

® &S |+|-:u I |+|||n [2) |=| 7

Step 20 Find the child’s age in the table below. Scan across the row and make an X in the column that corresponds to the child’s Dlagnostic Ernor Score.

Diagnostic Error Score

0 1 2 3 4 5 G 7 a 9 10| 11 | 1z

X

Aged
Age 5
Age &
Age T
Age B
Age 9

Legensd
Child & at the lowest risk for language disoder.

Child & at a lew to mediumn risk for language diserder

Child i at a medium to high risk for language disocder.

- Child & at the highest risk for disorder

Figure 2 Case Study 2: Ashante (continued)
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CASE STUDY 2 ¢« Ashante

| Additional Student Information |

1. Does the child primarlly speak with the spsech and languags pattern of other community members, such &5 pesrs or family?
Pesrs: IZ s I:‘ ] Family: m =) l:‘ o
2. How does the child's homeroom teacher percelve the child's spesch and language pattern?
IE a. African Amerkzan Englizh
and I:l b Appalachlan Erglish
IZ . Mainstrzam amerizan English
I:l d. Bouthern English

D &, Other {gescribe)

3. HaEs e NOTETedm ieaier 006 erved Clner palierns il SDesch and iangiage use Dewond e patiem indicaisd in guestion 27

beecrie: _ASARHFE Seems confused about what to Aa sometimes 4 his &

A ol Fime Asking For helping and expressing hersaif.

4. How long has the child lived In this cormuntty (e.g., schoal, nelghborhood 7 she was born here

NOTES:

Figure 2 Case Study 2: Ashante (continued)

Interpretation of the
Standardized Assessment Results

Ashante’s Part | score, combined with additional information provided by her teacher, indicates that she
is using some MAE and some non-MAE speech and language patterns; this result needs to be considered
when testing Ashante with other instruments. Her score on Part Il placed Ashante in the Medium to
High Risk for Language Disorder category. This result should be considered in light of the information
provided by her classroom teacher.

M Impressions and Recommendations
Ashante should undergo further evaluation with the DELV-Norm Referenced test or the DELV-Criterion

1
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Allan

4 years, 7 months

Referenced test to determine if a language
disorder or delay is present.

Reason for Testing: Allan’s teacher
referred him for screening because he
struggles to keep up with his peers during
routine class activities (e.g., singing simple
songs, naming body parts). Although
the primary variety of American English
spoken by the community is Mainstream
American English (MAE), Allan’s teacher
has noted that he prefers using African-
American English (AAE) when conversing
with his peers. For this reason, the DELV-
Screening Test has been chosen as the
most appropriate instrument to determine
language status.

Background Information: Background information was collected from conversations with Allan’s
father and teacher.

Family: Allan is a 4 year, 7 month old African-American male. Allan has lived in a large middle-class,
mixed-race suburb for 3 years; prior to that he lived on an American Army base in a mid-size city.

Health and Development: Allan’s father reports that he was the product of a normal pregnancy and
delivery. Allan weighed 8 pounds, 7 ounces at birth. He exhibited normal developmental milestones
(e.g., first steps at 11 months, first words at 13 months).

School: Prior to enrollment in kindergarten, Allan attended various day-care facilities.

Standardized Assessment Results: Allan’s speech and language skills were screened using the DELV-
Screening Test on March 18, 2007.

Part | Language Variation Status

Although Allan’s responses on Part | of the DELV-Screening Test were almost equally divided between
columns A and B, he fell below the criteria for his age in column A and at the criteria for his age in column
B. Therefore, he fell in the MAE category.

Part Il Diagnostic Risk Status

On Part I, Allan had five column B responses (i.e., responses considered to be more indicative of
language disorder) on Items 1-11 and he also had several 2+ errors on the Non-Word Repetition Items.
His Diagnostic Error Score of 13 placed him in the Highest Risk For Language Disorder category.

12
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SE STUDY 3. Allan

Repetition Rule: Eﬂ:ut the item once if the child does not respond o if the child
requests 6. [F the child does not respond after repetition of the Tiem circle NR foo
“Mo Response” and proceed to the next item.

Materials Stimulus Book; see Examiners kManual for complets adminkstration and
scoring dirsctions,

Introducton: When you inteoduce the test to the child, say: Mast pzople think
that talking iz fun. Teday I'm goir\%myw Fodl & teat abowt talking that has been mads
for children just like you. Lotz of the picturss I'm going to show you and stories I'm
doing to tell you are about children or peopls just like you. Some of the test is for older
ohiidren and may be hard for you. Some of the test is for younger ohildren and may be
ug for you. Sometimes 'l say things that ars funny o hard to understard, but mest
of the time you'll be able to figure out the answer beauss it's sasy When we finich
this test tell me how you liksd it. Let's beginl

Part 1 Language

Item
Podnt o each pictune and say:
L. | s her brushing her testh.
2. I s bird taking a bath.
3. me= o smooth table.
4.1 s that fish breathe under water,

5. 1 sen o gift near the baby.

sabtotals for 1tems

Recording Scoring: The verb or verb form b-elndgwused 15 listed in the green bar
above each set of ibems, as are the criveria for deciding if a response belongs in col-
wmn A, B, or C, Circle the answer that cormresponds with the verb form the child
uses. Ii the child responds with ancther verb, lock at the criteria in the green bar oo
see Appendix A o determine where the response belongs. Calculate the subtotals by
adding the number of resporses In colamns A and B only:

Trial Item B Say: Now I'm going to show

t“ soms mers picturss and tell you
something about each ene. | want you to lool

at the pioturss and firish what | say
Item
3rd Person Singular Have/ Has. Respease inclades the verbs

&, (Point to the little kites ) | see lithe kites. (Point to the big kite.) | see a big kite.
(Poinit o the boys.) The bope have litls kites, (Point to the gicl.) but the gid . . .
T.iPoint to the dogs” tails.) | se= short tails. (Point to the cats tall.j | ss a long tail.
(Point to the dogs.) The doge have short tails, (Poaint to the cat.) but the oat . . .

Hecording Scoring Ciccle the word that matches the child’s production of the
target word/target phememe (indicated in groon typeh. Use the “Other” column o
record any production not listed in columns A or B, Calculate the subtotals by
adding the number of resporses In columns 4 and B only.

Partial Response Rale: See Examiners Manual

Trial Item A Turn to the page in the Stimulus Bock marked Part | Language
Varlation Status. Say: I'm going to show you some pictures and tell you what | see,
Then | want you to say exactly what | said. Lat's try one. Turn to the page markesd

Part I—Trlal Item A and Iteme 1-5. Point to the picturs in the upper kft-hand corner
of the page and say: | s=e a man. if the chiid imitates your sentence exacti &
Good, Let's do seme mare. If a child does not imitate the sentence xactly, = Lat's
try that again. Say what | say. | see a man. You say it. Prior to the test session review
the Examiners Manual for instruction on what to do if a child does not imitate your
sentence. Proceed to Irem 1.

Variation Status

A B { D
D, teeth Other: NE
(bar ) bath Other: NE
Canoop)smea smocth Other: NR
(Ereme)preade breathe Other: MR
s G Other: MR

=) T |

abeut them. Let's try ore. Turn to Trial Iem B in the Stimulus Book. Direct the
child’s attention by pointing to the pictures a instructed in parentheses. Say the
boldfaced words and emphasize the afigzed words, (Foint to the hay) | see hay,
(Point to the camots.) | ses camots. (Point o the horses.) The horsas sat hay, (Foine
to the rabbit.) but the rabbit . . . jeatjests camots) I the child completes Trial Ttem E
appreptiately by providing a verb, tamn to the page marked ltem 6 and continue test-
ing, Price to the test sesdon review the Examiners Manual for instaction on what
tovdo if a child does not provide a verb or if a child wses a plural subject.

3rd Person Singular -5, —es. Respoase inclades o verds

& (Point to the desping bags.) | s== slesping bage. (Point to the bed.) | see a bed.
{Point to the boys. ) The Boys always slsep in slse ping bags, (Point to the girl )
but the girf always . ..

9. {Point to the horses.) | s2e homes. (Point to the biks) | se= a bike. Point o
the girls.) The gifis always ride horses, (Point to the boy.) but the boy atwaya . . .

10, {Point to the plates.) | see plates. (Pt to the glasses.} | see gasses. (Point to the
boys. i The Boys always wash the plates, (Point to the girl.) but the girf always . . .

1L (Point to the wagon.) | see a wagon. (Foint to the stoollec) | ses a stroller
(Paint to the girls.) The gids aways push the wagen, (Paint to the mom )
Bt the mom shways .. .

Frid Person Singular Do /Does, Response includes the verb:

12, (Point to the girl.) This girf likes to s wim, (Point to the boy and shake your
head o indicate “no.") but this boy . ..

13. (Point to the boy.) This bay likes to play bashetball, (Point to the gid and
shake your head to indicate *no.”) but this gid . . .

Fulvt oo

Trdal Ttens C: Sayr Now | wart you to angwer my questions. Let's try ons. Turn o
Tlal ltem ©. (Polt to the plcture of the dog standing cn s hind legs.) Say: Lock at
the dog. Why iz the deg standing on his back legeT (To get facd.) I the child com-
pletzs Trlal Ttern C appropriately by answering the question, sy Now lst's do some

or Items 6-13

A B [ )]
have or got has something else NRE
have big kite(s)
Aot @ MR
e larg tailish
st ) w
without -, 25 with s, es  something else  NR
sleeps in bed MR
Hides abike MR
riding a bike
sl washes cups/ glasses NE
@ cleans washied the glasses
pushes straller MR
o does something else  NRE
don'e (domnt ) Hkes: o stand N
do not do=T
don't ‘m. likees to watch MNE
do not de=T
+ [+ ]

more, Turn to ke 14 in the Stimulus Book and continue testing, Prion to the test
sesslon review the Examiner's Manual for instruction on what to do (fa child does
mot appropriately answer the trial questicn.

Copula (or Auxiliary) Was, Were. Respease inclades o plural subject plus: was were something else NE
14. {Point to the dirty clothes in the basket on the left) S22 the lady with the olothes. They was E Theywer!) They dirty MNE
She said the olothes reeded to be washed. S0 she washed them. (Foint to the It weas dicty
washed clothes on the clothes lne.) Why did she wesh thess clothes?
15. {Point to the picture on the lefc.) Thess gis couldn't get cut of bed, and their They was They sick NE
mwther gave them some medicine, (Point to the plobars on the right) Today, Shie was sick
they are not sick. (Point to the plcture on the left again.) Why did their mother
gve them medizine yestanday?
Subtotals for ltems 14-15 | (2] | z |
A B
F o
Note: Se= the E Part I Totals for Iems 1-15 | & | 7 |

examples of cc

Figure 3 Case Study 3: Allan
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SE STUDY 3. Allan

P q o o P
Part I Diagnostic Risk Status
e ——
Fecording Scoring: The stracture being assecced is listed in the green bar above
each set of ltems, as are the criterla for declding IF a response belangs In column A, L3} rom right to left

E, or . Clocle the answer that corresponds with the response ihe child uses. Cnly
the moet frequently ccouring responsss ane listed. If a child responds with some-

IlI'\ at
thing not listed, look at the criteria in the goeen bar or see Appendix A in the )

Exarnimers Manual to determine where the rasponss belongs Cakoulate the sub. Introduce these items by saying: Mew | want you to answer a few more questions.
totals by adding the number of responsss for columns B, C, and D anly
Item A B ( D
Copula (or Aunxiliary) Was. Response inchides: wins 'LTE:;?: something else NR
L LPolnlbolhesnnnyd.:yonlhe:l hit.) | 222 a gunny day. (Point to the windy day en the ¢ ]lendy becauss of the wind MR
left) | see & windy day. (Point to lie plcture on the right again.y Today it is sunny, and the m It ks wind the wind
ohildren have their hamewark, (Point to the picture on the ki again but pesesmday blowing, The wind blwlng, windy
their homewerk blew away. Why?
2. (Point to the warm soup on the right.) | see warm seup. (Folnt to the hot soup an the m T {boa) hot. bt MR
lefr) | we= hot scup. | Paint to the plcturs on the right again. ) Taday the boy is sating hiz na ot Itis hot, tov bt
saup, (Point to the picture on the left again.) but pesterday he oouldn’t eat his soup. Why?
3. (Point to the blond-haired boy on the right.) Today this boy is at school. (Point to the He wae sic] He sick. to make him feel better MR
same boy in the picture on the left) But yesterday he oould not get cut of bed, and He waaT oo, He% sick.
his mather gave him some medicine. \\hﬁy
bath paired 1-3
Wh-uestion. Response inchides: groups clements something else  NR

4. This boy and thiz girl got new presents from their grandmether, Here ars the The bow played with  bey gnad tays MR
ahildren playing with thair toys. (Pause for 1-2 soonds.) Who playsd with whar? the ball and the (‘mb
wirl with the youyo, o

5. This g played 4

the piorns with her handa,

&

Candfeet

plana with her hands. d..,i I ih

who the boy  what the boy
asked bought

s e -
{Pause for 1-2 seconds.) How did the girl play whae? = feetand

Wh-OQuestion. Respoase tells something else  NR

& These childrsn wore panning a surprise party for their favorite teacher. Everyone was going the stare lady her MR
4o bring)same food for the party, but the boy didn't know what to bring, He acked the woman the grocery lady the teacher

ut the grocery store, “What shall | bring my teachsr?” The weman teld him his tzacher loved the lady at the stoee

bologna, so that's what the oy decided to bring het (Pause for 1-2 seconds.)

Whin did the boy ask what to bring?

Wh-Ouestion. Respoase vells

how the girl  where the girl something else NE

ashked

2 e +o take i

!he called hnr dad an the plmna and .slud “Where can | ride my home safely?” She called her dad. 3

Her dad said, *On the beach would be a gnnd safe place.” So here she is riding the beach
wafely on the beach. (Fause for 1-2 eeconds.) How did the gid ask where to ride?

&

Aunxiliary (or Copula) Was. Response inchides: W ':::::;r: something else  NR
&, (Point te the picture on the right) Taday the sun iz shining very brightly, (Point to It waes ralning rained/raining ME
thi plcture on the L=y But pesterday this boy had hiz umbrella open becanss | . .
9. {Polnt to the picture on the right.) Today these girls are playing cutside. (Point ko It w5 soomeng it mewing sncwed/snowing NR
the picture on the left.) But yestsrday they had to stay in the house beoauss . . . @ it's snowing
Possessive Proneun. Response inchades: hiks /hiers/ theirs something else  NR
10. (Point to the boy.) He hae a kite, (Paint ta the flrljshb huz a ball. (Point to the CEE} herfshehimythe gitl's MR
kite) The kite is his. (Point to the ball.) The bal .
L1, (Paint te the bay on the k) He has & oookie. (Paint to the boy and girl.) They have (Cieirs) thems/sheshimsboth
pepam. (Point to the cockie.) The cockiz is hin (Point to the popcorn.) The pepesn is . hZErRis
his and hers
L al for micre subtotals for [tems 1-11 | 5 | o | o |
e d C responses
Record Put a ;Lxsh mark i) through all sounds that are repeated in and move it away from you and the child. Say: Mow I'm going to say some funny words
errar and ackd any additional seunds the child produces. Fut a check mark in the col. that you've probably mever heand befare. After | say =ach funny word, | want you to say it
umn that coeresponds o the number of errors a child makes. Calculate the mibtotals  just like | did. Let's try ene. Say *pocds™ it o “pocedle,” but sy it with even
by adking the number of resporses In columns Cand D only. Practice non-word stress an both syllables). 1 the child imitatss all phoncmes exactly, say: Bood! Lot's da
pronunciations before vou sdminister this section. (5ee Examine's Manual.) some mars, Procesd to ltem 12, Prior to the st session review the Examiner's Manual
Tedal Ttem A: There are no plcture stimull for Ttems 12-17. Close the Stimulus Bogk ¢ Instruction on what to doifa child doss not imitate all phonemes sxactly.
A B ( D
Non-Waoerd Repetition -1 Errars N/A 2+ Errors NR
Say
12 Mon-Word Ta ] .
Vewels 5.'n'.||e.:’t;'Et y—d o @ oy fowm N/A l:l MR
13. Non-Word Target: dohfighbame ) l:l
Venwels same as: dot-thigh-fame dah fighbame N/A NE
14, Mon-Werd Target: kighgeehowfoup "
Vawels same a1 high_bescow_somp kighgptbawfoup N/A v HE
15. Mon-Word Target: doykighcheip l:l :
Vowels same a1 day-thigh-con day Jigh gh ol ¢ N/A NE
16, Mon-Word Target: koobowfawp ke b cow E ave p N/A l:l NE
Vonpels same 2 W OO WL W
17. Mon-Word Target: foybaygowchipe l:l :
Vel same as: boy—day—ow-ripe Fifib g g o gl pé N/A NE
B ( D
Fart 1 Totals for [tems 1-17 | 5 X2=/0 | -] | (=] |

ner’s Manual for non-word

Figure 3 Case Study 3: Allan (continued)
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SE STUDY 3. Allan

I Part I Language Variation Status Tt rbirrir

Step 1+ Caleulate the child's degree of language varlation by transferring the child's column A and B total scores from
page 3 of the Recoed Form to the appropriate wows for his or her age in the Criterlon Table below.

Step 2 Compare the child’s score to the criterion score and circle the + or the -,
Criterion Table |
Criterion At or Above
Age Column Child’s Score Score Criteria Below Criteria
@ . 2 . ' Q
P 7 7 ]
5 4 E +
B 7
P L B
B B
7 4 7
B L]
8 L 7
B 1L
g L 5
[ iz
L 4
10
B 12
L 4
11
1] 13
L 4
12
B 13
Step 3 Circle the statement that corresponds to the <hild's scors,
Results Table: Degree of Variation
Column A = + Columns A & B = — Cohimn B= +
fat of abowe criteria) (both columis below criterial {at o above Criterial
Strong Variation From MAE Some Varlation Fiom MAE E{ajnsueam Amnesican English (MAE)

e Part I Diagnostic Risk Status

Seep 1 Calculate thie smum of columns B, C, and D from page 5 ithe eclumnn B score must be multiplisd by Zh Thils 15 the child's Diagrecstic Error Score

Dingnestic Error
Sanimn B+ O+ I W

"o s J-Fe 1-[ 5

Step 20 Find the childs age in the table below. Scan across the row and make an X in the column that coresponds to the child’s Dilagnostic Broor Score.

Diagnostic Error Score
ol 1] z2]3 s |6 | 7 8|9|10|11|12

Legend
Child is at the lowest rik for language disorder.

Chilld is at a low te misdium tisk for language disorder.

Child is at 3 medium o high dsk for languags disorder

- Child is at the highest risk for disarder.

Figure 3 Case Study 3: Allan (continued)
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CASE STUDY 3 - Allan

| Additional Student Information |

1. Do=s the chikd primarlly speak with the spesch and langusge natterm of olfler CommUniy MeME=rs, SUch &5 Desrs of family?
Peers: Eyea Dm Family: E;ea |:| na
2, How does the child's homenoom tescher percelve the child's spesch and language pattem?
@ &, African American Ergllsh — W/FA fiiends
and I:‘ b. Apralachian English
IZ c. Malnstresm American English — A4 &ldss
I:l d. Southern English

I:‘ &, Other [describe)

3. Has the nomercom tescher observad oher petisms In spesch &nd languags use beyond the pattarn ndieatsd In question 27

Lescribe: ST Huggles o kesp up in slass

2. How long has the child 14 In this cammLnlty (€., schodl, nelghberhcadr_ 2 Y#S - lived on base prior Ffo fhis

MOTES:

Figure 3 Case Study 3: Allan (continued)

Interpretation of the
Standardized Assessment Results

While Allan’s score on Part | of the DELV-Screening Test placed him in the MAE category, the fact that
he responded to several items using AAE features and the information from his teacher, that Allen
prefers to speak AAE with his friends, should also be considered when selecting appropriate diagnostic
instruments. His performance on Part Il placed Allan in the Highest Risk for a Language Disorder category.
This result should be considered in addition to the information provided by his classroom teacher.

M Impressions and Recommendations
A full diagnostic language evaluation with the DELV-Norm Referenced test or the DELV-Criterion

Referenced test is recommended.
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[ ]
Ariana

/7 years, 6 months

Reason for Testing: Ariana’s teacher

referred her for screening because she is
extremely quiet and is behind in reading
and language arts despite classroom
intervention. Because Ariana’s language
background is unknown and several
varieties of American English (eg.,
Mainstream American English  (MAE),
African-American  English  (AAE), and
Spanish-Influenced English) are spoken in
her neighborhood, the DELV-Screening
Test has been chosen as the most
appropriate instrument to determine
language status.

Background Information: Background
information was collected from conversations with Ariana’s foster mother and teacher.

Family: Ariana is a 7 year, 6 month old White female. For the last few months, she has lived in a small
working-class neighborhood with a foster family.

Health and Development: Ariana’s foster mother could not provide information about her birth status
or developmental milestones.

School: Ariana’s teacher has noted that because Ariana is an extremely quiet child, she is not sure
which peer group Ariana sounds most like. Additional information about her language background was
not available because Ariana has moved schools and foster homes several times in the past few years.

Standardized Assessment Results: Ariana’s speech and language skills were screened using the
DELV-Screening Test on June 3, 2007.

Il DELV-Screening Test Part | Language Variation Status

Most of Ariana’s responses on Part | of the DELV-Screening Test corresponded to those in column B.
Her column A total score placed her well below the criteria for her age in that column while her column
B total score placed her above the criteria for that column (i.e., Column B = +). This placed her in the MAE
category.

B DELV-Screening Test Part Il Diagnostic Risk Status

On Part I, Ariana had one column C response on the Morpho-Syntax Items and two 2+ errors on the
Non-Word Repetition Items. Her Diagnostic Error Score of 3 placed Ariana in the Low to Medium Risk for
Language Disorder category.
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e ——— Partl Language Variation Status e ———

Repetitios E.?enl the item once if the child does not respond or if the child  Becording Sco rr Cincle the word that matches the child's P‘mductlon of the

lequc-sls I lhe child does net respond after repetition of the ltem cincle MR for target word ftarget phoneme (indicated in green typej. Use the *Oiher” column to

N Resporse” and proceed to the next ftem. vecord any production net listed in columns A or B, Caleulate the subtotals by
adding the number of responses In columns A and E caly.

Materinls: Stiulus Bock; see Examiner's Manual for complete administration and
scoting directions, Partial Response Rule: See Examiner's Marual

\-\- e you introduce the test to the child, say: Most people think Trial Ivem A Turn o the page in the Stmulus Book marked Part T Language
irg o-duglmgurito we you o toat about talking that has boen made  Varlation Status. Say: I'm going to show you seme picturss and tell you what | ses.
for duldm just. ||Iw]-u|| Lots of the picturss I'm going to show you and stories I'm Then | want you to say sxactly what | said. Let's try ene. Tarn to the page marked
Hoi |1gtn tell you are about children or prople just like you. Some of the test is for alder  Part —Trial Ttem & and Items 1-5. Point to the picture in the upper left-hand corner
nhll ren and may be hard for yeu. Soms of the test is for younger children and mey be  <f the page and say: | see o man. T the child imilates your senbence exactly, sy
for you. Sometimes Ill say things that are funny or hard to understand, but most  Good. Let's do some more. IF a child does not Imitate the sentence exactly, say: Let's

rrf time you'll be ablz to figurs cut the answer beoause it's sasy. When we finish try that again, $ay what | sax | === a man. You say it. Price to the test ssssion review
thiz test tell me hew you liked it Let's begin! the Examiner’s Manual for instruction on what to do if a child does not imitate your
sentence. Proceed to Iem L.
Item A B ( D
Pt to each pickre and say:
L. | a== her brushing her testh, teef teath Other: MR
2. I'see a bird taking a batk. baf Cuil) Other: MR
2 | ses a smooth table. SENCOVSIo0 smeol Diher: MR
4.1 see that fish breathe under water breave/breade (beeathsy Other: MR
5. laes a gift near the baby. af @ Other: MR
subtotals for lems 1-5 o | L5 |
T

o amemzed i lzted in R
ahowve each set of lterns, as are the criterla for declding If a response belongs in col- chlld'mmntlon by printing to the plcln(u a5 Instructed In parentheses, Say he
umn &, B, or €. Circle the answer that corresponds with the verb form the child boldfaced words and emphasize the staboizsd words. (Point o the hay.) | ses hay.
uszs, [f the child responds with another verb, lock at the criteria in the green bar or (Point to the carrois ) | s carets, (Point to the horses.) The homes sat hay (Point
sex Appendix A to determing whers the responss belongs. Calculate the subtotals by o the rabbit) but the mbhie . . | (eat/zats carrots), IF the child completes Trial Tem B

adding the number of responses in columns A and E cnly. appropriately by providing a verb, turn to the page marked Tem 6 and continue est-

Trial Item B Says Now I'm ging t show you same mors pictures snd til ing. Prior to the test session review the Examiners Manwl for instruction on what
rinl [tem B: Sayr and tall you

comothing about sach one. | want you to laok at the picturec. and finish what | sy o doif a child does ot pravide a verb or if a child uses a plural subject.

L A B ( D

Zrd Person Singular Have/Has. Response inchudes the verb: have or got has something else  NR
&, (Podnit to the little kites.) | see little kites. (Paint to the big kite.j | see a big kite. hrve big klteis)

{Point o the boys.) The bays have little kites, (Point to the girl) but the girf . . . ot D) MR
7. (Podnt to the dogs” tils.) | see short tails. (Point to the cat’s tail ) | se= a long tail. hanve long tailis)

(Peint to the dogs.) The dags have shart tails, (Point to the cat.) but the cat .. . @ot @ ME

3rd Person Singular -5, —es. Respoase indudes & verb: without -5, —e5  with —5, &5 something else  NR

8. (Point o the sleeping bags. | see sleeping hogs. (Point i thebed ) | soe o bed. dleep in bed MR
(Point to the boys.) The Boys always sle=p in slesping bags, (Point to the gicl.)
but the girl always . . .

9. (Point to the horses.) | ses homes, (Point to the bike.) | ses o bike, (Paine to ride a bk MR
the girls.) The gifs always ride horses, (Point to the boy.j but the bay always . .. riding a bike

10, {Point to the plates.) | see plates. (Foint to the glasses) | see glasses. (Foint o the wash @ cups/gluses HR
becrys. ) The Boys always wash the plates, (Point to the girl. ) but the gif ahways . . . clean =3 wazhed the glases

LL (ot 12 the wagrn | e 2 wagon. (ot to the traler) | sse  steler push atroller NR

iPoini o ihe gidsi T

but the mant always . . .

3ird Person Singular D/ Daes. Respense includes the verb: i dies something else NR
1Z. (Point to the gicl.) This girf likes to swim, (Point to the boy and shake your doesn’t likes to stand ME
bread to indicate *no.”) but this boy . . . do not does not
13, (Point to the boy.) This boy likes to play basketball, (Point to the girl and @ doesn’t likes towatch ME
shiske your head to indicats *ne.”) but this gid . . . dome dowes ot
subtotals for Hems 6-13 | 2 | @
Trinl Tvem © Saw Mow | want you to answer my questions. Let's try one. Turn to mare. Turn to [em 14 in the Stimulus Bock and continue testing. Prior to the test
Trial ltem . (Point ta the plcture of the dog standing on its hind legs.) Say: Lok at  session redew the Examiner's Manual for instraction on what to da if a child dees

the dog. Why is the dog standing on his back legs? (To get food.) IF the child com. not approprlately answer the trial questicn.
pletes Trial ltem C approprately by answering the question, say: Now let's do some

Copula {or Auxiliary) Was, Were. Response indudes a plural sabject phas: was were something else NR

14. (Point to the ditty clothes in the basket cn the lek.) See the lady with the clothes. They was They ditty MR
Tt was dirty

She said the olathes needed to be washed. S0 she washed them. (Paint to the
washed clothes on the clothes line.) Why did she wash thess clothes?

15. (Point to the plcturs on the loft.) Thess girke couldn’t gt out of bed, and their They was They sick MR

mother geve them some medicine. (Polnt to the plcture on the right. Teday, She was sick
they are mot sick. (Point to the picture on the left again.) Why did their mother
give tham madicire pestarday?

Subtotals for Hems 14-15 | (%] | 2 |
A B
* Part | Totals for Items 1-15 | 2 | 15 |

clumn
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SE STUDY 4 . Ariana

I Part Il Diagnostic Risk Status E—
Becording Scoring The sructars being assessed s listed in the green bar above

For the |
1 ok the usual
5 happened In the p

each set of items, a5 ars the critera for decldln% If a responss belongs in column A, ‘?
, o C. Cicle the answer that corresponds with the rsponse the child uses. Only

the most frequently occurring responses are listed. If a child respends with some- "

thing nct listed, look at the criterla in the green bar or see Appendix A In the X

Examiner’s Manual to determine where the response belongs. Calculate the sub- Introduce these items by saying: New | wart you to answer a few more questions.

nd 11, paint from
5 to help the child und
1 supy

ste

totals by adding the numbser of responses for columins B, C, and D only.
Item A n { D
Copula {or Auxiliary) Was. Response includes: wis ‘:':I:;e:';s something else NR
L {Paint to the sunny day on the right.) | 222 a sunny dag (Point to the windy day on the It woas windy. Tt windy. MR
lefi.) | see & windy daw. (Point to the plcture on the right again ) Today it is sunmy. and the The wind was It k& wirdy. wirm
children hawe their homewerk, (Point to the picture on the left again.j but yesterday blowing, The wind blowing. windy
their homework blew away. Why?
2. {Polnt to the warm soup on the tght) | ses warm seup. (Point o the hot soup on the | wnsebbesa b It (oo} hot hct HE

left.j | soe hot soup. (Point to the plcture on the right again.) Taday the boy is e
soup, (Point o the plcture: on the lef again.) but pesemay he oourdn't st hllﬂllp WhyT

3. (Faint to the blond-haired boy on the right.) Taday this boy is at school. (Foint 1o the (CHe was 51k He sick. toomake him feel better  HR
same boy I the picbure on e left.) But yesterday he oould not get out of bed, and He wan T good. He' sick.
y?

his mother gave him seme medicine. Wh

ST Was hot It is hot too hot

both paired 1-3
Eroups eclements

bov and girl play toys MR
yoyo " bal

Wh-Ouestion. Response includes: something else NR

aved writh
the bal and the
girl with the vovo,

4. Thiz boy and this gid iﬂ new presents from their grandmother Here ars the
children playing with their toys. | Pause for |2 secands.) Who played with what?

She played the drums with her hands MR
with her feet and and feet
plano with her hands,) g0 i feet -—

planc
who the boy  what the boy
asked bought

&, Theme childran were planning a surprise party for their favorits teacher Everyone was going Hnesbo:e |.Id)l' bologna hir MR
He sshed the woman
h.elayan eslme

5. Thiz girl played differant things in different ways. She played the drums with her fz2t and
‘the piana with her hande. (Pause for 1-2 seconds.) How did the girl play what?

‘to bring, some food for the party, but the boy didn't knew what to bri a sardwich the wzacher
at the groosry stors, “What shall | bing my teacher?” The woman teld him his teacher loved
bologna, so that's what the boy decided to brng her. (Pause for 1-2 seconds.)

Who did the boy ask what to bring?
how the girl where the girl
Wh-Question. Response tells asked " something else NR
7. Thiz little gid wanted to ride her hore, but she didr't want t= take him on the read, on the beach her dad MR
She called her dad on the phone and asked, “Whers can | fde my homs saiely " She Eatteet b, at the beach asked her dad
Her dad said, “Cn the beach would be a good, safe place.” 5o here she is fidin the beach

safely on the beach. {Fause for 1-2 seconds.) How did the girl asi where to ride?

Aunxiliary (or Copula) Was. Respoase includes: was '::_“I::;r something else NR

8. {Peink to the picture on the tight) Today the sun is shining very hrghtly. (Polnl to s ralning rained fraining NE
the plcture on the lef But yesterday this boy had his urnbrela open beoauss |

9. (Pednt to the picture on the tight) Today thess gids are playing outside. (Foint o it oLciger It snowing mowed fmowing MR
the picture om the lefi.) But ywsterday they had to stay in the houss because . . It's snowing

o « NR

10, (Podnt to the boy.j He has a kite. (Point to the gicl.) She has a ball. (Point to the

her fche/him/the girl’s NE
kite.) The kite is his. (Point to the ball.) The ball is . . .

thems/shes’himsboth

1L (Pedrit to the boy on the left.) He has a coeckis, (Point to the bov and gid. ) They have
popesm. (Point to the cookie.) The occkie is Ais. (Point to the popoorn. ) The papeam is . . . ETE
his and hers
L) Subtotals for Iems 1-11 | o | i | [} |

Res Scoring: Put a skeh mark -.f, through all sounds that are repeated In and move I away from you and the child. Say: Now I'm going to say some funny words
ermor and add any additional scunds the chikl produces, Put a check mark in the col- thart you'we probably newer heard before. After | say each furny word, | want you to say it
umn that corresponds to the number of errors .1 child makss. Calculate the subtotals juet liks Idd Let's try ons, Say “poozle” LS-ound:{lloe ‘p-m-dle butny it with sven
by adding the number of responses in eclumns C and D only, Practice non-word strezs on both syllablzs). If the child imitates all phonemes sxactly, v Good! Lat's do
pronunciations before you administer this ssction. (52 Examiners Marual ) some mierz, Proczsd to Item 12, Prior to the test sssskon review the Examinas’s Manual
Teial Ttem A There are no picture stimull for Items 12-17. Chose the Stmulus Book  F WT9EHo0 o0 what ta do ifa "‘"Id does not imitate all phonemes "”‘":"
A i L ]
Non-Waoerd Repetition -1 Errors N/A 2+ Errors NR
Say:
2 Yot e S sortom v ] =
13, Mon-Word Target: dahfighbame
Verwels came 251 dnc-thigh-fame dah Eigh bame NA l:l N
14 Mon-Word Target: ke eheow o
Mon-Word Targe! higl‘ ekl W K ighyd g b o Fou p N/A v MR
15, Mon-Word Target: daykighchoi
Vorwels sarne as” Gag-th hghocotn dav Kigh <h Al l:l R/A MR
16. Mon-Word Target: oo faw)
Viowek same x?ge ncw—cow—ms koo baw fawp N/A l:l MR
17. Mon-Word Target: yhay gewchi,
oot T fobrobie oy gt i [] m
1] i )]
Pt I Totals e teams 1-17 oxX2=0 | -} | o |

Figure 4 Case Study 4: Ariana (continued)
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SE STUDY 4 . Ariana

P Partl Language Variation Status ]

Step 1 Calculate the child’s degree of language variation by wansferring the child’s column A and B total scores from
page 2 of the Record Form to the appropriate tows for his or her age in the Criterion Table below.

Step Ir Compare the child’ score to the criterion score and circle the + o the -

Criterion Table

Age Column Child’s Score  Criterion At or Above gy, Criterla
Score Criteria
.1 + -
4
B 7 + -
.| B + -
5
B T + -
.1 B + -
&
B B + -
v 2 7 + { — }
u [E] s J -
.1 7 -
s +
B 11 + -
9 v B + -
B 12 + -
™ .3 4 + -
B 12 + -
1 .| 4 + -
B 13 + -
12 .1 4 + -
B 13 + -
Step I Circle the statement that corresponds to the child's scores.
Results Table: Degree of Variation
Column A = + Columns A & B = — Column B = +
(at or above criteria) iboth columns below criveria) (at or above criteria)
Strong Variation From kMAE Sorme Variation From MAE Mainstieam American English (MAE)
I o o q
. Part II Diagnostic Risk Status

Step 1 Calculate the sum of columns B, C, and D from page 5 (the column B score must be multiplisd by 2). This is the child’s Diagnostic Eror Score.

Sunmn B+ O+ D

]

Step 2. Fired the <hilds age in the twable below, Scan across the row and maks an X in the column that corresponds o the <hild's Diagnostic Error Score.

Diagnostic Error Score

4] 1 2 5 L] T a

4ge 4
hge 5
Age B

hga B
hge 2

Legend

Child s at the lowest risk. for language disorder.
x Child s at a low te medium risk for langusgs dsorder

Child 15 at 3 medium te high risk for language disord e,

- Child 15 at the highest risk for disorder.

Figure 4 Case Study 4: Ariana (continued)
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CASE STUDY 4 « Ariana

Additional Student Information

1. Does the child primanily speak wih the spesch and language pattern of cther community Members, sUch as pesrs of tamily?
Peers: I:l yes I:‘ o ? Family: I:‘ yes I:l no ? Tedcher's por sure.
2. How do=s the child's homeroom teacher percelve the chiid's spsech and languags pattem?
|:| a. African American Erglish
|:| b, Appalachian English
E c. Manstream American Erglish (Frod@biy)
I:l d. Southern Engllsh

|:| &, Dther jdescribe)

5. Has the Nomeroom teacher chsarved other PSMEMS In SpSech and |SNgUSgE Use beyond e pattem Indicated N guestion 27

Cescripe:  AKIRNR 15 axtremaly guet. She is Behind in redding § l@ngudge arts.

4. How long has the chiid Ived In this community (e.g., school, nelghbarhoodi? __Adout 3 mas. Mores frequentiy in Fhe last fow yoars.

MOTES:

Figure 4 Case Study 4: Ariana (continued)

Interpretation of the
Standardized Assessment Results

Ariana’s score on Part | identifies her as an MAE speaker. Her score on Part Il placed Ariana in the Low to
Medium Risk for Language Disorder category. This result should be considered in light of the information
provided by her classroom teacher.

M Impressions and Recommendations

Given the concerns Ariana’s teacher has about her academic progress and her Low to Medium
Diagnostic Risk Status on Part Il of the DELV-Screening Test, an in-depth diagnostic assessment of her
language skills appears warranted. Because she is clearly an MAE speaker, an assessment such as CELF-4,
DELV-Norm Referenced, or DELV-Criterion Referenced test is appropriate.
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Anthony

8 years, 4 months

Reason for Testing: Anthony was
screened as part of the routine speech and
language screening program in his school.

Background Information: Background
information was collected from school
records and Anthony'’s teachers.

Family: Anthony is a 8 year, 4 month
old Hispanic male. Anthony has lived in
a suburban, middle-class neighborhood
since birth. The neighborhood is largely
Hispanic, and Spanish and Spanish
Influenced English are spoken in the
community. Anthony himself does not
speak Spanish; he was enrolled in a private preschool near his father’s place of employment (and out of
the neighborhood) from an early age until he entered kindergarten in the neighborhood school.

Health and Development: Typical development noted in school records.

School: Although many of his peers speak Spanish and Spanish Influenced English, Anthony’s teacher
reported that he uses MAE in the classroom and when conversing with his peers.

Standardized Assessment Results: Anthony’s speech and language skills were screened using the
DELV-Screening Test on September 8, 2006

Bl DELV-Screening Test Part | Language Variation Status
On Part | of the DELV-Screening Test most of Anthony’s responses were in column B. This placed
Anthony in the MAE category.

B DELV-Screening Test Part Il Diagnostic Risk Status

Although Anthony had one column C response on a Morpho-Syntax Item, he did not have any
column B responses; that is, those responses considered to be more indicative of language disorder. His
Diagnostic Error Score placed Anthony in the Lowest Risk for Language Disorder category.
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Part 1 Language

epetition Bule: Repeat the item once if the child does not respond or if the child

hz:ms it If the child does not respond after repetition of the item ciccle NE for
Respanse” and proceed to the next fem.

A

scoring

als: Stmulus Eook; see Examiners Manual for complete administration and
directions.

Lo treduction: When you introduce the test to the child, sov: Most people think
that talking is fun. Today I'm goirg;u give you a test about talking that has been made
o nhildmﬂ'urt like: you. Lets of the pictures I'm gaing to shaw you and steries I'm
geing to tell you are about children or people just like you. Some of the test is for clder
chileken and mey be hard for you. Serme of the test is for yourgler children and may be
aarzy for you. Sormetimes Il ey things that are funny or hard to udesrstand, but most
ofthe tire yeu'll be able to figure cut the anewer bacauss it's sazy. When we finish
this test tell me how you liked it. Let's begin!

Item
Point 0 each pictuse and say:
L. | == har brushing ber testh,
Z. | z== a bird taking & bath,
3. | gz= o smeoth table.
4. | wee that fish breathe under water.

5. | sme & gift near the baby.
sulrtotals fr tems

Recording Soering The ved or verb form being assessed s listed in the green bar
abowe each set of items, as ave the criterl for deciding if a response belongs in col
umn A, E, or C. Circle the answer that corresponds with the verb form the child
uses. If the child responds with another verb, look at the criteria in the green bar ar
s Appendiz A to detemine where the responss belongs. Caloulate the subtotals by
acklirg the number of resporses in columns A and B only.

Trial Ttem Be Say: Now I'm going to show you some more pictures and tell you
samething about sach one. | want you to Inn{a ot the pictures are finish what | say

Item
3rd Person Singular Have/Has. Response includes the verh:

. (Point to the leele kites. | gee littls kites, (Poink to the big kite) | 2= o big kits,
{Paint te the bays) The bays have littls kites, (Point to the giel.) but the gid . . .
7. (Point to the dogs' tailsy | see short tails. (Foint to the cat’s cail ) | ses a long tail.
iPoint to the dogs) The dogs have shert taile, (Point to the cat.) but the cat. ..

Variation Status

Rex ng. Sce i Circle the word that matches the child’s production of the
target word ftarget phoneme (indicated i green gype). Use the “Other” column to
recard any production not listed In columns A or B, Caleulate the subtotals by
adding the number of responses in columns A and B oaly.

Fartial Response Bule See Examiners Manual

Trial Ttem A Turn to the page in the Stimolus Bock marked Part T Language
Warlation Status. Say: I'm geing to show you some pistures and tell you what | see.

I want you to say exaetly what | ssidl. Let's try one. Turn to the page marked
Part I—Trial Teem A and Ttems 1-5. Polnt to the plotare in the upper left-hand corner
af the page and say: | see a man. If the child mitates your sentence exactly, say:
Good, Let's do some mare. [ a child does not imitate the sentence exactly, =y Lat's
try that again. Say what | say | s== a man. You say it. Prior to the test session peview
the Examiner's Manual for instruction on what to do if a child does not imitate your
senibence. Proceed tolbem 1

A B l 1]
tesk Othes: NE
baf i Other: MR

SER OOV ST o Otthrer: MR
breave/breade (breathe) COither: MR
gif Crift) Other: MR

1-5 o | 5 |

abeurt them. Let's try o, Tarn to Trial Irem B inthe Stimulus Book. Direct the
child’s atbention by pointing to the pictures as instructed in parenthesss, Say the
boldfaced words and emphasize the spaiiozad words. (Point to the hay) | see hay.
{Point to the caroots. | se= carnots. | Polnt to the horses.) The horses eat hay, (Point
b thez rabbit) but the rabbie . . | (zatfeats carretss, IF the child completes Tral Item B
appropriaiely by prowiding a werb, turn to the page marked ltem & and continue pest.
ing, Pror to the test sesgon review the Examiners Manual for instructicn on what
o do if a child does not prosdde a verb on i a child wuses a plural subject.

A 1] [ (1]

have or got has something else  NR
have big kizis)

S ® e
have long cailis)

- ® m

Ard Person Singular -5, -£5 Respense ncdudes a verb:

&, (Point to the sleeping bags.) | sss slesping bags, (Point to the bed.) | 222 o bed,
{Palnt te the boys) The bays always sleep in sloeping bags, (Point to the girl.)
burt the gl always . ..

& {Point to the horses.) | se= herses. (Paint to the bike | ses a bike. (Paint to
the girks.) The gids always ride horses, (Point to the boy) but the Bay always . . .

1. (Point to the plates) | sse plates. (Foint to the glasses) | see glasses. (Foint to the
beorys.) The boys ahways wash the plates, (Point o the gl but the gif ahways . . .

1L {Point to the wagon ) | sse a wagon. (Polnt to the strollec) | ses & stroller.
iPoint to the girls.) The girls always puzh the wagen, (Point to the mom.)

et th m

3nd Person Singular Do/ Dees. Response indudes the verbs
1Z. (Point te the girl.s This gid likes to swim, (Foint wo the boy and shake your
head oo indicate no. but this Boy . . .
13 (Point te the boy.) This boy likes to play basketball, (Boint to the girl and
shake vour bead to indicate “no.") but this gid . ..

subtotals for ltems 6-13 |

Trial Bem : Say: Now | want you to answer my questions, Let's try ore. Turn to
Trial Ttem C. (Point to the plotare of the dog standing on its hind legs) Say: Leok at
the dog. Why is the dog standing on his bask lega® (To get foad ) IF the child oom.-

without -5, &5 with -5, &5 something else  NR
dep slezps i b ME
gars o sisap
ride rides a bike ME
. - riding a bike
rakas his bike i
wash _ashes, cupsighsses NE
clean Celeans Yy washed the glasses
push straller NE
do does something else NR
doesn't likes 1o stand HE
o not dioes nok
dosn't likes to watch NR
domot dies not
2 [ &

more. Turn to Ieem 14 in the Stimulus Book and continue testing. Prior to the test
session review the Examiner's Manual for instruction on what to da if a child doss
not appropriatey answer the mial question.

pletes Trial Ieem C appropriately by answering the question, say: New l=t's do sems
Copula (or Auxiliary) Was, Were. Besponse includes o plural subject plus: was were something else  NR
14. {Paint to the dirty clothes in the basket on the lefts Ses the lady with the olsthes. They was They dirty ME
She said the olothes nesded to be washed. So she washed them. (Point to the Tt was dirty
washed chothes on the clothes line.) Why did she wash thess olothes?
15, (Point to the picturs on the left Thess gide coukdn't got cut of bed, and their They was Thezy sick ME
mmther gave them some medicine. (Point to the picture on the ght.) Today, She was sick
they are net siek. (Point to the picture on the left again) Why did their mether
day?
subeotats for Items 14-15 | o [ 2 |
A B
h Pact | Totals { 115 | E I IE |

Figure 5 Case Study 5: Anthony
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SESTUD Anthony

[ ]
Part I1 Diagnostic Risk Status

Frecerding Scoring: The structure being assessed is listed in the green bar above

each st of Ihu:ns as are the criteria for deciding if a response belongs in column &, & e h rthe nd 811, polni fr lefit

B, o C. Clrcle the arswer that cor(up-ondswlni the respense the child uses. Coly the the child und

the mest frequently cccurring responses are listed. If a child responds with sceme- h, ppened In the b

thing not listed, look at the criteria in the green bar or see Appendix A in the

Exarninar’s Manual to detemnine where the respones belongs. Cakoulate the sub- Introduce these lbems by saying: New | want you to answer a few more questions.

totals by adding the number of responses for columns E, C, and D only.

Item A B [ 1]
Copula (or Auxiliary) Was. Response includes Wik ':::m;’ something cse  NR
L Pkt o the sunny day on the tight.) | see a sunny day. (Point to the windy day on the It was windy. It windy. MR

left.y | aee a windy day. (Point ta the pictuoe cn the tight againg Today it is sunny, and the  The wind was Tt s windy. the wid

children hawe their homewerk, (Point to the picture on the ekt again.j but yosterday blowing, The wind blowing. windy

¥ hiemewark blew sway Why?
2. (Point to the warm soup on the right) | see warm soup. (Polnt to the hot soup on the o hot. It (toc) hot. hot NR
left.} | soe hat soup. (Peint o the picture on the right again,) Today the hn,- is uhng his  (The soup was het It Is hot. e bt

saup, (Polnt to the pleture on the lefe again.) but ye starday he dn't eat his soup. Why?

2. (Point to the blond-haieed boy on the tight) Today this boy is at scheal. (Point to the He - Hesick. o make him feel better  NRE
same bey in the picture on the left.) But pesterday he sould not gt out of bed, and He's sick.

his mother gave him some medicine. Wh 1"

bavth paired 1-3
Wh-Cuestion. Respense includes ups ol nts something cse  NR

4. This boy and this gif got new presents from thei grandmother. Here are the

lay ed with
children playirg with thoir teys. (Fause for 1-2 scconds.) Who played with what?

boy

the Eall and the
girl with the yo-yg boys

5. This nirl nluud different things in differsrt ways. She plaved the drums with her feet and & phved the drurd with her hands NR

the piana with her hands. (Fause for 12 seconds.) How did the gi play what? it her feet and and fest
plane with her ha drum with feet

boy and girl play toys NR
,-ayomfban

planc
whe the boy  what the boy
Wh-Ouestion. Respease tells asked bought something cse  NR
& These children wers planning o surprise party for their faverite teacher. Evoryore was going the store lady bologna her MR
4o bring some food for the party, but the boy didn't know what to biirg, He asked the werman  the lady a sandwich the teacher
ot the groaery stors, “What shall | hnrﬁ my teacher?” The woman teld him his teacher lowed the Iagy at I{CSDDIE'
belegna, l¢1ﬁﬂ & what the boy decided to bring her. {Pavse for 1-2 seconds.) N
Whe did the boy azk what ta Bring? The gicd in Phe st
how the girl where the girl
Wh-Ouestion. Respease tells askod rode something dse  NR
7. This little girl wanted to ride her horse, bt she didn’t want te taks him on the road. on the phone on the beach her dad MR
She valled her dad on the phons and asked, “Whers oan | ide my hares safely?” She called her dad. at the bzach asksd her dad
Her dad said, “On the beach would be & good, safe place.” S0 here she is riding . the beach
wafely on the beach. (Fause for 1-2 seconds) How did the girl agk where to ride? £y phoning
Auxiliary (or Copula) Was. Response inclades: was ‘:::m;s something else  NE
&. (Point to the picture on the right.} Today the sun is shining very brightly. (Point to s raining rainedimining MR
the picture on the Ieft) But pIturﬁrﬂ'{l bey had His ambrela open becouse . . .
@, (Point to the plcturs on the cight.) Today thess girks are playing sutside, (Point to was snowing It smowing snowedfsrowing MR
the picture on the left) But yeeearday they had to stay in the house beosuss . . . Trrres=td Its snowing
Possessive Pronoun. Response includes: his/ hers/ thelrs something else  NE
A0, Point to the boy) He has a kits, (Point toothe girls She has a ball. (Paint to the @ Fezrfehie il fthe gicl’s MR
kite) The kite is his. (Point to the ball) The ball is . . . 3
1L, iPoint to the boy on the lefi.y He has o coskie. (Point to the oy and girl) They have Q%? the s/ shes/hims/both
pepeom. (Peint tothe cookie.) The coekis is Ais (Point to the popcom.) The papaomiz .. . heEThis
hils and hers
* ‘s Manual for more Smbiotals for Tboons 1-11 | o | ' | o |

E, and C responses

Scoring: Put a slsh mark () through all sounds that are repeated In and more It away from you and the child, Say: Now I'm nmgm-n some furry words
add any ditional sounds the child preduces, Put a check mark in the col- that you've probably never heard befors, After | say =ach funry wnrd WAt yeu te sy it
urmn that comesponds to the number of arrars a child makes. Cakoulate the subtotals just like 1 did. Let's try one. Say “poode” (Sounds liks “poodlz,” but sy it with even

by adding the number of :-ug-onse-: In columre Card D only. Practice non-word stress on both syllables). IF the child imitates all phonemes exactly, sy Good! Let's do
promunciations before you administer this section. See Examiners Manual ) some more. Procesd to Ttemn 12, Prior to the test session pevies the Examiners Manual

T Ttem A Thers are no plcture stimull for [tems 12-17, Closs the Stimulus Bock for Instruction on what to do If a Ch”Id does not imitate all phonemes CKJCN:'.
A 3 i ]
Non-Waord Repetition -1 Errors N/A 2+ Errors NR
Say:
12 Mon-Word Target: s Fowm
oo Ty goviomn I
12, Men-Word Target: dahfighbame
Vovels same as: det-thigh-fame dah fighba pie
14, Mon-Word Target: ki o fioa,
Vol came e e cowseup K igh g o2 b o Eou gl
15, Mon-Vord Targei: danyicigncinei)
Vorwels same as: duy_:ﬁgl_m'“ daykighch ol p 'd
16, Mon-Word Target: kosbsw fowp ko-obsﬁfaw
Vorrels same as: new—cow-ramw P
17, Mon-Word Target: Foybayg owchi
Vomels sume as: Day-day_ow- e foy bay gow gl pe
subtotals for [tems 12-17
& ) Part 1 Totals for tems 1-17

s Manual for non-word
o

Figure 5 Case Study 5: Anthony (continued)
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. Part I Language Variation Status -

Step 1 Calculate the childs degree of language variation by transferring the child's column & and B total scores from
page 2 of the Becord Form to the appropeiate rows for his oo her age in the Crterion Table below.
Step 2 Compare the child’s score to the criterion score and circle the + or the -,
Criterion Table
Age Column Child’s Score R N 111 Eelow Criteria
Score Criteria
N 4 9
B 7
- A 9
H
B 7
4 8
&
B &
4 7
7
B L]
. 2 : - (€]
] IE) 11 (O]
A 5 +
2
I 12
10 A 4
I 12
1 A 4
I 13
4 4
1z
I 13
Step I Cincle the staternent that corresponds o the child’s scores.
Results Table: Degree of Variation
Column A=+ Colimns A& Be=— Column B = +
lat or above crinecia) (both columns below criveria) {at or above criterda)
SHong Vafaton From MAE SO Vanaton From MAE w

—-- -------bsrr- Part I1 Diagnostic Risk Status

Step 1+ Calculate the sum of columns B, ©, and D from page 5 (the column B score must be muldplied by 2). This 15 the childs Diagnostic Error Score.

umBE+C+D

0 |+|u| 7 |+|-|r- o |=| 7

Step 2 Fird the child’s age in the table below. Scan across the pow and make an X in the column that comespands to the child’s Diagnostic Ereer Scome.

Diagnastic Error Score

o 5 &} 7 =]

Child Is at a lovw to medium risk foc linguage discrder.

Child is at a medium to high risk for languags disordar.

=T
LA
- Child is at the highest risk for disorder.

Figure5 Case Study 5: Anthony (continued)
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CASE STUDY 5 « Anthony

Additional Student Information

1. Dees the chikd primarlly speak with the speech and language pattarn of other community Members, such as pesrs o family?

2. How does the child's homercom teacher percsive the child's soesch and language pattem?
l:‘ a. Afrk:an American Engllsh
l:‘ b. Appalachian English
EC. Mainstraam American English
D d. Southern English

l:l &, Other {descibe)

S I PO v iy s Wm Parvents speak Spanish 4 English

3. Has the homercam teasher abservsd othar DIMEMS I spesch and IangUage use beyond the pattem Indicated N question 27

Descrive;  FEFFOFmInG well in sldssroom

4. How lcag has the child IIved In this communtty (2., school, nelghboroad? _SiEe Birth

MOTES:

Figure5 Case Study 5: Anthony (continued)

Interpretation of the
Standardized Assessment Results

Anthony appears to be a MAE speaker, even though the primary variety of English spoken in his
community is a language variety other than MAE. He is making good progress in the classroom and his
responses on Part Il of the DELV-Screening Test classify him as being in the Lowest Risk for Language

Disorder category.

M Impressions and Recommendations
No further evaluation needed at this time.
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